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ï Changes to the Quality of Education policy due to Covid- 19 
Due to Covid-19 the following amendments have been made to processes and practice at the academy.  

 Quality of Education- the curriculum 

In the Autumn of 2020 government guidance emphasised the need for all schools in England to minimize social 

distancing and implement covid safety protocols, while also delivering a curriculum that is broad and balanced. We 

were also advised to continue to build our capacity to teach remotely where needed, with remote education to align 

as closely as possible with in-school provision. To ensure we met government guidance we did create flexibility in our 

KS3 curriculum however did avoid dropping subjects altogether. In order to prepare students for their qualifications 

we have provided a full curriculum for all Key Stage 4, 5 and IG students throughout the academic year 2020/21 

ensuring our students receive their qualifications.  

Mental Health and wellbeing are an important aspect of pastoral and academic curriculum. A recovery approach has 

been applied through the pastoral provision and via the different department areas to support students with their 

ǘǊŀƴǎƛǘƛƻƴǎ ōŀŎƪ ǘƻ ǎŎƘƻƻƭ ƛƴ {ŜǇǘŜƳōŜǊ нлнл ŀƴŘ aŀǊŎƘ нлнмΦ hǳǊ ΨǊŜŎƻǾŜǊȅ ŎǳǊǊƛŎǳƭǳƳΩ Ƙŀǎ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ƴŜŜŘ ǘƻ 

acknowledge the loss experienced by learners due to lockdown, such as cancelled exams and the loss of social 

interaction with peers. Much work has been done to support students in the development of key skills and lost 

knowledge and our conversations and provision centre around the impƻǊǘŀƴŎŜ ƻŦ ǎǳǇǇƻǊǘƛƴƎ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƳŜƴǘŀƭ 

health and wellbeing.  

The pandemic has resulted in a need for all schools to shift their thinking in terms of the curriculum. Education will 
undoubtedly experience change as a result of lost time and a changing economic world. We need to think carefully 
about how we best equip our students for this changing landscape. We need to build on the new skills our students 
and staff have acquired during remote learning and we must provide the necessary support to ensure our students 
are not disadvantaged due to technology. Our curriculum will enable students to learn digital skills that helps 
eradicate the digital divide and give them the best chance of success in the workplace. 

 

ǒ Quality of Education- the provision and monitoring of Teaching and Learning 

Classroom protocols (Appendix 7) are published and shared with staff focused on the health and safety of 

staff and students. This is applicable to all teachers and teaching and learning Support Staff. It is also 

referenced in the Academy Risk Assessment.  

Teaching technique adaptations (Appendix 7) have been communicated, guidance issued and professional 
development sessions delivered through the CPD google classroom, sessions in week 1 and through the 
virtual INSET day on October 23rd.  

 

Lesson Observations have taken place for new members of staff to the academy and Newly Qualified 

Teachers (NQTs) only. This is for the following reasons; the restrictions on the numbers of people being in one 

room, the increased safety protocols and the impact of these on staff, and the increased pressure on 

potential observers performing additional duties across the academy. Book Looks and Learning Walks 

guidance for HoDs details that each member of staff is to be visited for 20 minutes and fed back to, and or 

student work evaluated in the first half term. The lesson observation form has been adapted. (Appendix 8)  

 

The expectations for homework, marking and feedback at the academy have changed to ensure the safety of 

staff and students. This includes a requirement for homework to be submitted on Google Classroom, the 
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remote learning system, an emphasis on class feedback in the classroom and time scales introduced for when 

a member of staff needs to handle student work. (Appendix 9) 

 

Continuing Professional Development. This has been focused on developing the technical expertise needed to 

deliver remote live lessons as well as good practice in the delivery of remote lessons. This is essential for the 

academy to be able to deliver effective teaching and learning in a blended learning environment. INSET 

feedback identifies the support needed for teachers and support staff to deliver effectively.  

Remote learning skills for students. The Computer Science department has devoted lessons to ensure KS3 

classes are able to access and use Google Classrooms. There is a twilight trial being planned for years 7-10 

and IG to be able to access Google Meet to access live lessons. Teaching staff are setting weekly homework 

on Google Classrooms so students get used to using the remote learning system.  

ǒ Quality of Education- measuring impact and the assessment plan 

The assessment plan for the Autumn term enabled us to assess all Year 7 ς 13 and International Group 

students, providing us with attainment and effort data for all students. At the start of the Spring Term 

national lockdown we abandoned the planned assessment schedule and focused on measuring student effort 

levels whilst working remotely.  

When the school reopened on the 8th March 2021 all examination cohorts were assessed in line with JCQ 

guidance to enable the awarding of Teacher Assessed Grades in June 2021.  

Years 7, 8, 9, 10 and 12 will be assessed according to the new Summer 2021 assessment plan. 
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This policy contains the following sections: 

ǒ Curriculum  

ǒ Monitoring and provision- 

Teaching and Learning 

Individual Teacher Plans 

              Lesson Observations 

                        Book Looks and Learning Walks 

         High Prior Attainers and High Achievers 

         Marking Policy 

          Continuing Professional Development 

ǒ Measuring impact - the assessment plan 

(To be added September 2021 once Assessment following National lockdown has taken place) 

Appendices 

1. Teacher Standards 

 

2. Threshold Standards 

 

3. Documents related to Individual Teacher Plans 

 

4. Literacy Marking Symbols and the Presentation of Work 

 

5. CPD Masters application form 

 

6. CPD Support Staff courses application form 

7. Covid-19 Classroom protocols, teaching techniques and support. 

8. Covid-19 Lesson Observation form  
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Curriculum  

Southfields Academy has an outstanding and diverse curriculum which aspires to respond to the local and national 

agenda in order to ensure all our students receive a high quality learning experience at all times. 

Our curriculum is the vehicle to allow our students to become: 

Å Confident and successful individuals who enjoy learning, make ambitious progress and achieve high quality 

and meaningful qualifications. 

Å Responsible citizens who make a positive contribution to society including their local community and the 

wider international world in which they exist. 

Our conversion to academy status has enabled us to ensure that the needs of our students drive our curriculum 

provision at all times. Whilst confirming our commitment to the broad and balanced principles of the national 

curriculum, we also celebrate and use our strengths to drive excellence and innovation. 

We believe whole heartedly that in order to access a broad and balanced curriculum, all students need to be 

confident and proficient in the basic skills of reading, writing, communication and mathematics and these are given 

the highest priority at all times. 

Finally, we consider it critical that equal opportunities are promoted and realised at all levels of curriculum provision 

and that this is integral to outstanding practice. Whilst we provide extensive individual and small group withdrawal 

support where necessary, our curriculum is one which celebrates inclusion at all times and we firmly believe that our 

diversity as a school ultimately enriches and enhances our curriculum for the benefit of all. 

Our approach to the curriculum is encapsulated below. 
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Beyond the formal curriculum 

The school curriculum is not narrowly constrained within formal lessons but extends to a vast array of extra-curricular 

opportunities at the end of the school day. All students have access to and are actively encouraged to take part in an 

extensive programme, which seeks to extend their learning and widen their life experiences. 

Work Related learning is any planned activity that uses the context of work to develop knowledge, skills and 

understanding useful in work. Through work related learning activities, the school seeks to develop the employability 

ǎƪƛƭƭǎ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜΣ ǇǊƻǾƛŘŜ ǘƘŜƳ ǿƛǘƘ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ΨƭŜŀǊƴ ōȅ ŘƻƛƴƎΩΣ ǊŀƛǎŜ ǎǘŀƴŘŀǊŘǎ ƻŦ ŀŎƘƛŜǾŜƳŜƴǘ ŀƴŘ   

encourage   positive   attitudes   to   lifelong   learning. Opportunities will be provided both within our various 

curriculum areas and as planned activities within our enrichment programme. All students have the opportunity to 

take part in a formal work experience at the end of Year 10 and Year 12 and in some vocational areas work 

experience is embedded into the curriculum as a weekly activity. 

The Curriculum offer 

All of our students enjoy a broad and balanced curriculum and as an inclusive school, we have high expectations for 

all of them. Our aim is also to ensure that students have a breadth of experience. As such, we teach our students in 

mixed ability classes for many of our KS3 subjects, with the exception of English and only set in KS4 for Core Subjects. 

Within the mixed class environment, teachers differentiate work to stretch the ablest and break learning down for 

those who may be finding it harder. 

In addition to timetabled lessons, we also teach and inspire students through assemblies and our daily pastoral 

programme and the 6th Form and International Group Tutorial Programme.  

Key Stage 3: Years 7, 8 & 9 

Most students study English, Maths and Science (which covers Chemistry, Biology and Physics), a Modern Foreign 

Languages (Spanish or French depending on the teaching group), History, Geography, Religious Studies, Physical 

Education, Music, Drama, ICT, Design & Technology (catering, Art, 3D Design, Graphics and Textiles). 

For Key Stage 3 design and technology subjects take place on carousels. This is an important opportunity for students 

to experience a range of subjects before they make their important GCSE choices in Year 9. 

Key Stage 4: Years 10 & 11 GCSEs 

Compulsory subjects: English Language and English Literature, Maths and Science. 

Additional EBAC choices: History, Geography, Spanish and Computer Science 

Other options include: Business Studies, Drama, Music, PE, Graphics, 3D Design, Art, Catering, Multicraft, PE, Health 

and Social Care 

Non Qualification subject: Core PE (games) and PSHE 

Key Stage 5: Years 12 & 13 AS/A Levels 
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A Levels, on offer at Southfields Academy currently; Biology, Chemistry, Computing, Economics, English Literature, 

Further Maths, Film Studies, Geography, History, Maths, Physics, Politics , Psychology, Spanish, Sociology. 

BTECs: Business studies, Performing arts, Sport, Travel & tourism, Science, Music  

OCR Nationals: IT, Graphics, Art and 3D Design 

You can view the curriculum  for each subject on the school website. This will give you a clear idea of the rationale 

behind the progression of our curriculum and the big questions we investigate in a particular curriculum. While 

teachers may use flexibility on occasions in delivering the curriculum in the way that best suits their students, we 

hope that you find this overview useful. 

Homework 

Homework is an important component of every student's experience at secondary school. It allows for independence, 

breadth and depth as well as opportunities to extend learning from the classroom. We now use google classroom 

exclusively to set Homework assignments.  

The amount of homework set will increase steadily as students progress through the Academy. Years 7, 8 and 9 have 

a homework timetable.  

Reading at Southfields Academy. 

We are proud of the Reading culture we have at Southfields and our library is buzzing with activity on normal days. 

We know that reading regularly and with insight is fundamental to educational success. To support this, we use the 

Accelerated Reader Programme in KS3. You can find out more about this here. Essentially, the scheme ensures 

students read books that are pitched in the appropriate range for them to understand but remain challenged and 

engaged. We support their reading choices and development with a timetabled reading and Library sessions. We 

actively encourage our stronger readers to read widely and take the associated challenges the programme offers.  

o  
 

 

 

 

o  
 

 

 

o Monitoring and provision. 

Teaching and learning. 

https://www.southfieldsacademy.com/page/?title=Curriculum&pid=7


 

8 
 

²Ŝ ŀŎƪƴƻǿƭŜŘƎŜ ǘƘŀǘ ǘƘŜ ǎƛƴƎƭŜ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ŦŀŎǘƻǊ ƛƴ ŀ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ ǘƘǊƻǳƎƘ ǎŎƘƻƻƭ ƛǎ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ǘƘŜ 

teaching and support they receive.  We want all staff to inspire students, ignite their imaginations and encourage a 

love of learning by delivering the highest quality lessons and support.  By doing this we plan for the success of every 

one of the students in our community. 

Our purpose is to ensure the quality of teaching and learning across the Academy, thereby raising the attainment, 

progression and future prospects of our students.  This is carried out through teaching and learning activities with 

clear monitoring and evaluative features.  These activities are noted below: 

ǒ Student outcomes throughout the year and at external examination points 

ǒ Lesson observations 

ǒ Whole school and departmental learning walks 

ǒ Whole school and departmental book looks 

ǒ Departmental and year group interventions 

ǒ Quality of Education sessions for Middle Leaders 

ǒ CPD activities at all levels including internal and external INSET 

ǒ SLT reviews 

ǒ Teaching support interventions 

ǒ Teaching and Learning Group activity 

ǒ Early Professional Development research 

ǒ Student voice on teaching and learning 

ǒ Department Mondays 

ǒ Performance management 

ǒ The use of the current Ofsted framework 

ǒ External consultants 

ǒ aŀǎǘŜǊΩǎ ǇǊƻƎǊŀƳƳŜ ǊŜǎŜŀǊŎƘ ǇǊƻƧŜŎǘǎ 

ǒ Teaching School training and development activities 

This wide variety of activities inform future 

lesson and scheme of work planning, 

observations, teaching and learning department 

activities, interventions, staff development and 

strategic planning in conjunction with the 

!ŎŀŘŜƳȅΩǎ wŀƛǎƛƴƎ !ǘǘŀƛƴƳŜƴǘ tƭŀƴΦ 

Department and Academy knowledge of good 

and outstanding teaching and learning will inform 

staff practice, this includes: 

ǒ Assessment for Learning is embedded in 

the classroom.  Students are able to use 

constructive feedback to articulate how 

they need to improve in order to make 

progress 
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ǒ Clear differentiation should be evident at all levels in a variety of ways 

ǒ Teachers provide instant feedback, verbally, and written feedback regularly and consistently to support 

progress, in line with the Academy feedback expectations 

ǒ {ǘǳŘŜƴǘǎ ŀǊŜ ŀǿŀǊŜ ƻŦ ǘƘŜƛǊ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ǿŜŀƪƴŜǎǎŜǎ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ  ά.ŜƘŀǾƛƻǳǊ ŦƻǊ ƭŜŀǊƴƛƴƎέ 

management is excellent and ensures that students make good decisions based on their self-awareness as 

learners 

ǒ {ǘǳŘŜƴǘǎ ŀǊŜ ǎȅǎǘŜƳŀǘƛŎŀƭƭȅ άǘŀǳƎƘǘέ ǘƘŜ ǘƻƻƭǎ ƻŦ ƭŜŀǊƴƛƴƎΤ ǘƛƳŜ ƳŀƴŀƎŜƳŜƴǘΣ ǎŜƭŦ-discipline, note taking, 

resource management, planning, questioning, perseverance and resilieƴŎŜΣ ƛƴǘŜǊŘŜǇŜƴŘŜƴŎȅ ŜǘŎΧ 

ǒ ¢ŜŀŎƘƛƴƎ ƛǎ ǇƭŀƴƴŜŘ ǘƻ ŜƴŎƻǳǊŀƎŜ ŎǊŜŀǘƛǾƛǘȅ ŀƴŘ ŎǊŜŀǘƛǾŜ ƛŘŜŀǎΣ ŜǾƛŘŜƴŎŜ ƻŦ άǘƘƛƴƪƛƴƎέ ƛǎ ŘŜƳƻƴǎǘǊŀǘŜŘΦ  bƻǘ 

ƎŜǘǘƛƴƎ ƛǘ άǊƛƎƘǘέ ƛǎ ǘǊŜŀǘŜŘ ŀǎ ŀ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘȅ 

ǒ {ǘǳŘŜƴǘǎΩ ƳƛǎŎƻƴŎŜǇǘƛƻƴǎ ŀǊŜ ǾŀƭǳŜŘ ŀǎ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀƴŘ openly challenged 

ǒ Teaching and support methods and strategies are constantly reflected on and adjusted.  A variety of 

ǎǘǊŀǘŜƎƛŜǎ ŀǊŜ ŜƳǇƭƻȅŜŘ ǘƻ ǎǳǇǇƻǊǘ ŀƴŘ ǇǊƻƎǊŜǎǎ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ 

ǒ ¢ŜŀŎƘƛƴƎ ǎǳǇǇƻǊǘǎ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ƳŜƳƻǊȅ ŀƴŘ ǊŜŎŀƭƭ ǘƘǊƻǳƎƘ ǘƘŜ ǳǎŜ ƻŦ άǎǇŀŎƛƴƎέ ŀƴŘ 

άƛƴǘŜǊƭŜŀǾƛƴƎέΣ ǎǳǇǇƻǊǘƛƴƎ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘŜƛǊ ŀŎŀŘŜƳƛŎ ƧƻǳǊƴŜȅ 

ǒ Students understand the learning value and purpose of what they are doing.  They should be able to explain 

what they are doing, how well they are doing it and how they need to improve 

ǒ Other adults should be involved in the planning and execution of lessons where possible 

ǒ High expectations of behaviour for learning and challenging activities to deepen understanding are evident in 

lessons. 

o Individual Teacher Plans 
If teaching does not meet the expected standards the Head of Department should initially put in place additional 

support with specific targets and timescales, referring to their Line Manager and the Deputy Headteacher for 

Teaching and Learning for guidance.  This should include at the outset a summary of the quality of teaching from the 

last three years against the Teacher Standards and the criteria for Threshold teachers where appropriate (Appendix 

1, 2).  If after this further support is still required, an Individual Teacher Plan (ITP) (Appendix 3) should be put in place 

by the Head of Department under the guidance 

of the Deputy Headteacher for Teaching and 

Learning.  This should be for a six to eight week 

period.  Should this fail to bring sustained 

improvements in teaching the Deputy 

Headteacher for Teaching and Learning will 

recommend that informal processes have been 

completed to the Headteacher and Principal.  

This may mean the beginning of a formal process. 

o Lesson Observations 
All teachers must have at least two observations 

per year.  Staff new to the Academy (excluding 

Beginning Teachers) must be observed by a 

member of the Senior Leadership Team (SLT) in 

the first four weeks of the autumn term.  Newly 
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Qualified Teachers (NQTs) will have six observations a year, one every half-term and the first observation must be 

completed by the end of September.  For NQT protocols and processes, please refer to the NQT Co-ordinator. 

For teaching staff observations the following people can observe your teaching and will be able to make a judgement: 

ǒ Head of Department (they must carry out at least one of these per year) 

ǒ A member of the Senior Leadership Team (they must carry out at least one of these per year) 

ǒ Second in charge / Post-holder within the department 

ǒ Performance Management Line Manager 

ǒ NQT Co-ordinator 

ǒ Teaching School Manager and Professional Tutors 

ǒ Lead Practitioners 

A paired observation will take place between September and December with members of SLT and Heads of 

Department or Post-holders.  From January to April the second observation will take place with the Head of 

Department and another member of staff from the list above.  If there are difficulties with scheduling this, it may take 

place in the summer term. 

Any member of the school teaching workforce can carry out developmental observation.  This approach is 

encouraged to develop good practice in departments and for teachers to learn alongside colleagues.  Copies of 

developmental and formal lesson observation records should be given to Line Managers and a copy must be kept in 

ǘƘŜ ǘŜŀŎƘŜǊΩǎ tŜǊŦƻǊƳŀƴŎŜ aŀƴŀƎŜƳŜƴǘ ŦƻƭŘŜǊΦ  /ƻǇƛŜǎ ƻŦ ƻōǎŜǊǾŀǘƛƻƴǎ ǎƘƻǳƭŘ ōŜ ƎƛǾŜƴ ǘƻ {Ŝŀƴ CǊŜƴŎƘ ό¢ŜŀŎƘƛƴƎ ŀƴŘ 

Learning Administration) and Sarah Gray (Deputy Headteacher Teaching and Learning) to carry out an in depth 

Teaching and Learning analysis to aid whole school improvement.  There are two cycles in one academic year. 

Lesson Observations are not graded at the Academy and the following areas are focused on: 

ǒ A specific lesson observation focus or previous areas for development where possible 

ǒ Lesson commentary which should refer to the learning and linked to student learning 

ǒ tǊƻƎǊŜǎǎ ƻǾŜǊ ǘƛƳŜΣ ǘƘǊƻǳƎƘ ǘƘŜ ŜȄŀƳƛƴŀǘƛƻƴ ƻŦ Řŀǘŀ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ 

ǒ Student conversations in the lesson regarding the lesson and overall progress 

ǒ Student books to evaluate progress and triangulate with outcomes data and the context provided by the 

teacher 

ǒ Reference to use of the marking policy 

ǒ Social, moral, spiritual and cultural aspects 

ǒ Two key areas of strength 

ǒ The Teacher Standards (ticked/crossed) and areas for development that help the teacher develop their 

practice, with reference to the Teacher Standards. 

Å Notes for the observer: 

When conducting observations you need to: 

1. Use the school observation proforma and be clear on lesson observation procedure 

2. Observe the whole lesson 
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3. Note what was seen in the lesson and record an assessment of what the teacher achieved in each area with 

two areas of strength, and two clear targets for improvement, based on the learning seen in the lesson and 

information provided by the class teacher regarding progress over time.  The context template for lesson 

observations should be used.  Set a focus for the next observation, based on the information, to enable the 

teacher to make improvements 

If the teacher needs additional support discuss with the head of department in the first instance or for more serious 

concerns e.g. Health & Safety, refer to Assistant Headteacher CPD or Deputy Headteacher Teaching and Learning. 

Å The procedures for formal lesson observations 

Before:  

The teaching and learning administrator will communicate: 

ǒ 5ŀǘŜ ŀƴŘ ǘƛƳŜ ƻŦ ƻōǎŜǊǾŀǘƛƻƴ όǘƘŜǊŜ Ƴǳǎǘ ōŜ пу ƘƻǳǊǎΩ ƴƻǘƛŎŜ ŦƻǊ ǘƘƛǎύ 

ǒ ¢ƘŜ ǇǊŜǾƛƻǳǎ ǘŀǊƎŜǘǎ ŦǊƻƳ ǘƘŜ ƻōǎŜǊǾŜŜΩǎ Ƴƻǎǘ ǊŜŎŜƴǘ ƻōǎŜǊǾŀǘƛƻƴ 

After the observation the observers inform the observee of: 

ǒ Date and time of debrief (usually within 48 hours for this to be the most useful) 

The teaching and learning administrator informs the member of staff in charge of cover when the observation is 

taking place and with whom. 

During: 

The observers: 

ǒ Watch the lesson 

ǒ Accept the information provided which should include: a context statement (which includes a reference to 

inclusion interventions where appropriate), context and assessment information and a plan which identifies 

the students to observers 

ǒ Complete the lesson observation 

proforma throughout the lesson 

ǒ Check the progress of learners by 

listening to answers, talking to students 

at appropriate points in the lesson and 

ŎƘŜŎƪƛƴƎ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪΤ ŀǘǘŜƴǘƛƻƴ 

should be paid to written feedback and 

teacher/student and student/student 

interaction 

After 

The observers: 

ǒ Will provide written and verbal feedback 

that correlate with each other 
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ǒ Will provide detailed feedback in each of the areas of the lesson observation 

ǒ Will make a clear assessment of the learning in the lesson and progress over time  

ǒ Will give copies of the lesson observation to the observee, relevant Head of Department and teaching and 

learning administrator 

ǒ Will inform the observee if there needs to be further action due to any concerns arising from the lesson, or 

ŦǊƻƳ ŀ ǎŜǊƛŜǎ ƻŦ ƭŜǎǎƻƴǎΦ  ¢ƘŜ ƻōǎŜǊǾŜǊ ǿƛƭƭ ƴŜŜŘ ǘƻ ǘŀƪŜ ǘƘƻǎŜ ŎƻƴŎŜǊƴǎ ǘƻ ǘƘŜ ƻōǎŜǊǾŜŜΩǎ [ƛƴŜ aŀƴŀƎŜǊΣ 

Senior Line Manager and Deputy Headteacher for Teaching and Learning (see above) 

The observee: 

ǒ Places the observation notes in their Performance Management folder in order to keep a running record of 

observations 

ǒ Works to improve their practice by working towards set targets 

ǒ Assesses any training needs and discusses these with their Line Manager 

Å Quality Assurance 

Joint Senior Leadership and Middle Leader observations will take place to quality assure judgements made by 

observers.  Observation forms will be scrutinized to moderate the quality of the feedback and the targets set.  Full 

analysis will be shared with departments, the Senior Leadership Team and Trustees.
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o High Achieving Students 
 

Å Terminology 

IƛƎƘ !ŎƘƛŜǾƛƴƎ ǎǘǳŘŜƴǘǎ Ƴŀȅ ŀƭǎƻ ōŜ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ ǘƘŜ ΨƳƻǎǘ ŀōƭŜΩ ōȅ hŦǎǘŜŘ ŀƴŘ ΨƘƛƎƘŜǊ ŀǘǘŀƛƴŜǊǎΩ 

by the 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ 9ŘǳŎŀǘƛƻƴΦ  {ŎƘƻƻƭǎ ƛƴ ǘƘŜ Ǉŀǎǘ ǳǎŜŘ ǘƘŜ ǘŜǊƳǎ ΨIƛƎƘ tǊƛƻǊ !ǘǘŀƛƴŜǊǎΩΣ ΨDƛŦǘŜŘΩΣ 

ΨDƛŦǘŜŘ ϧ ¢ŀƭŜƴǘŜŘΩΣ ΨIƛƎƘ CƭƛŜǊǎΩ ŀƴŘ Ψ9ȄŎŜǇǘƛƻƴŀƭΩ ǘƻ ŘŜǎŎǊƛōŜ ǘƘƛǎ ƎǊƻǳǇΦ 

These are young people who are more able in that they appear to progress significantly beyond their 

age related expectations.  This group also encompasses those young people who have the capacity 

to achieve the very highest levels. 

Å How do we identify High Achieving Students? 

At Southfields Academy the High Achievers are young people identified as High Prior Attainers (HPA) 

by their end of Key Stage 2 results.  The group also includes young people whom individual subject 

teachers have identified as being or having the potential to be High Achievers in their subject. 

Å What are the characteristics of High Achieving Students? 

Those young people identified by subject teachers as being High Achievers or having the potential to 

become High Achievers demonstrate distinct skills and levels of understanding in individual subjects. 

Characteristics of High Achieving Students are available for each subject. 

Å What do the staff at Southfields Academy do to support and ensure 

the maximum progress and attainment of High Achievers in their 

care? 

ǒ Senior Leadership Team 

The Senior Leadership 

Team will have 

knowledge and be 

accountable for how 

identified High 

Achievers are 

progressing in the 

subjects that they 

manage. 

ǒ Heads of Department 

They will have 

knowledge of the 

characteristics of High 

Achievers in their 

subjects.  Heads of 
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Department will have exceptional subject knowledge and be experienced A Level teachers.  

They will disseminate strategies to their teachers to support the learning of High Achievers.  

They will monitor the progress of High Achievers in their subject and plan appropriate 

interventions to ensure maximum progress and attainment of these young people. 

ǒ Class Teachers 

They will be able to identify High Achievers and those young people with the potential to 

become high Achievers in their subject.  They will know who the High Achievers they teach 

are through identification in their planners.  They will differentiate their lessons and ensure 

that stretch and challenge for High Achievers is present.  Their feedback, in exercise books, 

will be challenging and encourage the High Achievers to use higher level thinking and 

questioning skills.  They will model how to unpick high level examination question responses 

at GCSE and A Level through their teaching techniques. 

Å My child is High Achieving, what sort of extra support can I expect them to receive? 

At Southfields Academy the high Achieving students are not only stretched and challenged in their 

timetabled lessons, there are numerous break time, after-school and extra-curricular clubs where 

they can explore higher levels of the work they are doing in various subjects, where they can explore 

their individual interest areas in certain subjects with teacher support and where the teachers can 

spend individual time with them to ensure their achievement is maximized. 

High Achieving students get opportunities to attend conferences and go on educational visits and 

trips organized to complement and extend their classroom learning. 

Careers education focuses on High Achieving students progressing onto university courses at the 

ŎƻǳƴǘǊȅΩǎ ǘƻǇ ǇŜǊŦƻǊƳƛƴƎ ǳƴƛǾŜǊǎƛǘƛŜǎ and there are dedicated sessions run for those groups of young 

people applying to medicine and Oxbridge and our success rates are enviable. 

o Feedback to students 

Å Rationale 

The guidelines for feedback at the Academy ensures a consistent approach for all students at all key 

stages in all departments.  This section underlies our approach; 

ΨΧƳŀǊƪƛƴƎ ƛǎ ƻƴŜ ƻŦ ǘƘŜ Ƴƻǎǘ ŎǊǳŎƛŀƭ ŦƻǊƳǎ ƻŦ ŀǎǎŜǎǎƳŜƴǘΧ Lǘ ƛǎ ǿƘŜƴ ǿŜ Ŏŀƴ ǊŜŀƭƭȅ ǎƘƻǿ ŎƘƛƭŘǊŜƴ 

that we value their efforts, it is when we can judge our own effectiveness as teachers, it is when we 

can make strategic decisions about the next steps children need to make.  But more than all that.  It 

is a rare opportunity to have an individual dialogue with every child because every child matters and 

ŀƭǿŀȅǎ ƘŀǎΦΩ1 

Our aim is to ƳŀƪŜ ƳŀǊƪƛƴƎ ŀƴŘ ŦŜŜŘōŀŎƪ ΨƳŜŀƴƛƴƎŦǳƭΣ ƳŀƴŀƎŜŀōƭŜ ŀƴŘ ƳƻǘƛǾŀǘƛƴƎΦΩ2  

1 Ψ9ŦŦŜŎǘƛǾŜ ƳŀǊƪƛƴƎ ς Ψ! ǘŜŀŎƘŜǊΩǎ ƎǳƛŘŜέ ƘǘǘǇΥǎǳǇŜǊǘŜŀŎƘŜǊƴƻǊƴǘƻǘŜŀŎƘΦǿƻǊŘǇǊŜǎǎΦŎƻƳ I ¢ƘƻƳǇǎƻƴ нлмпΦ 

2 wŜǇƻǊǘ ƻŦ ǘƘŜ LƴŘŜǇŜƴŘŜƴǘ ¢ŜŀŎƘŜǊ ǿƻǊƪƭƻŀŘ wŜǾƛŜǿ DǊƻǳǇΦ Ψ9ƭƛƳƛƴŀǘƛƴƎ ǳƴƴŜŎŜǎǎŀǊȅ workload around planning and 

ǘŜŀŎƘƛƴƎ ǊŜǎƻǳǊŎŜǎΩ нлмс 
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Å Directions for teacher feedback 

ǒ To be completed in red biro 

ǒ Teacher commentary at the end of the piece of work must refer to areas for development 

and what has been achieved.  This should be in the form of targeted and differentiated 

questions or What Went Well and Even Better If (WWW EBI) as appropriate.  This should 

support the next steps that need to be taken by the student. 

These comments must be driven by the actual work produced, not by the behaviour of the student 

in the lesson. 

Å Literacy 

Work must be marked for literacy using the literacy symbols (Appendix 4).  When correcting 

spellings the student must be directed to re-write the word three times or if appropriate, research 

the correct spelling.  Where there are multiple errors the teacher should select key vocabulary to 

correct for their subject. 

Å Presentation of work 

Student work should be presented according to the whole Academy guidelines (Appendix 4) and any 

ŘŜǾƛŀǘƛƻƴ ŦǊƻƳ ǘƘƛǎ ǎƘƻǳƭŘ ōŜ ōǊƻǳƎƘǘ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀǘǘŜƴǘƛƻƴ ŀƴŘ ŎƻǊǊŜŎǘŜŘΦ 

Å Practical Lessons 

Students work in practical lessons is assessed against departmental criteria that have been 

developed with clear lines of progression in mind.  Although the methods of recording these may 

vary from department to department, students are expected to receive regular and detailed verbal 

feedback on the work that they have produced within the lesson.  These conversations are to be 

centered on the development of specific skills, allowing students and staff to work together to 

identify clear ways forward for the next lesson. 

It is expected that all students 

are able to articulate their own 

ways forward and how the 

teacher feedback supported 

them in making progress 

towards this. 

Where students utilize books, 

across key stages, the directions 

for teacher marking, literacy and 

presentation of work should 

upheld. 

Å Timescale 

There is no need to mark 

everything a student produces ς 

teachers should follow 
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departmental guidelines and select appropriate pieces of work that demonstrate the 

skills/knowledge they are developing with their students. 

YŜȅ {ǘŀƎŜ о /ƻǊŜ ǎǳōƧŜŎǘǎΩ ōƻƻƪǎ ǎƘƻǳƭŘ ǎƘƻǿ ŜǾƛŘŜƴŎŜ ƻŦ ƳŀǊƪƛƴƎ ŀǘ ƭŜŀǎǘ ƻƴŎŜ ŜǾŜǊȅ ǘǿƻ ǿŜŜƪǎΦ  

Separate arrangements can be made in the event of shared classes, in consultation with the HoD. 

YŜȅ {ǘŀƎŜ о CƻǳƴŘŀǘƛƻƴ ǎǳōƧŜŎǘǎΩ ōƻƻƪǎ ǎhould show evidence of marking at least once every three 

weeks.  Separate arrangements can be made in the event of shared classes, in consultation with the 

HoD. 

Key Stage 4 books should show evidence of marking at least once per fortnight. 

Students at Key Stage 5 are encouraged to take ownership of their learning in preparation for their 

ƴŜȄǘ ǎǘŜǇǎΦ  ¢ƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴ ƻŦ ǘƘŜƛǊ ōƻƻƪǎκŦƻƭŘŜǊǎ ǿƛƭƭ ǾŀǊȅ ōŜǘǿŜŜƴ ŘŜǇŀǊǘƳŜƴǘǎΦ  ¢ŜŀŎƘŜǊǎΩ 

ǊŜŎƻǊŘǎ ǿƛƭƭ ŘŜƳƻƴǎǘǊŀǘŜ ǊŜƎǳƭŀǊ ƳŀǊƪƛƴƎ ƻŦ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪΦ 

Å Dedicated reflectƛƻƴ ǘƛƳŜ ŀƴŘ ΨƭƛǾŜΩ ƳŀǊƪƛƴƎ 

All students at all key stages should be given time at the start of a lesson, when the books are 

returned, to reflect on and respond to teacher comments.  Corrections and reflection should be 

done in green biro.  As the lesson pǊƻƎǊŜǎǎŜǎ ǘƘŜ ǘŜŀŎƘŜǊ ǎƘƻǳƭŘ ŜƴƎŀƎŜ ƛƴ ΨƭƛǾŜΩ ƳŀǊƪƛƴƎ ƛŦκǿƘŜƴ 

appropriate. 

Å Dealing with substandard work 

Work which students have submitted which is of poor quality or poorly presented should be refused 

with an insistence on redrafting.  In cases of repeated incidences the teacher should follow the 

departmental sanctions ς Ŏƭŀǎǎ ǘŜŀŎƘŜǊ ŘŜǘŜƴǘƛƻƴΣ Iƻ5 ŘŜǘŜƴǘƛƻƴ ŜǘŎΧ 

Å Book Looks 

Head of Departments and colleagues and members of the Senior Leadership Team will carry out 

regular Book Looks to support the development and consistency of marking across the Academy. 

Å Variations 

Departments across the Academy will feedback using Google classroom, appropriate and regular 

recording of this is expected to track student improvement. 

The International Group and the Modern Foreign Languages department use a differentiated set of 

feedback guidelines for their students. 
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Teacher Development dates (INSET days) are published at the end of each academic year for the following year.  
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